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: Moral Education

The Challenge to
Conservative Judaism

David Breakstone

I'e we ] : ali i 3
1 :p, .:_, _..::? marality solely on the basis of exhibited behaviors
oo _.,_”M::» also MC:MF“E. the motivation behind the deeds? :.:F”
2 then onr poat mighe simply be o instill withi
_ i1t s o instill within the y
aceeplange N i ’ i i Jevilop,
- N,.:,__#_w_” o ::_, .:____c__:< ol Jewish law without concern ::.vn_c.ﬁm_.c_u
It our charpes the skills of moral i f -
ug : ! : al reasoning. 1f the moral pr
o ho rpes : . . ral pro-
__:.:_““. .:__.:: __.::Z_ acton germinates is important to us _==<nw<n_.
e v .r_,.r:p _E_... choice but 1o commit ourselves to an c_.,_zm‘.:c:gm
¢ have fivle b t 7 ations
ot ! _.___.”J W __.__, b might lead to outcomies other than those we would
n.-—oA . + . M carel b 4| P H )
SR w di »:_::._ is prarticularly confounding for the Conservative
ey ducator who holds concurrent commitments to halakhah a
_ nding code of belavior on the one hand oy of
the mdividhal ; * pringi ' Toi
e _,.;::_:.__ and the principle of free choice on the other. 1s there a
ay lor us " S COEICE " mi i ; .
i for ._:_:.:r the concept of mitzval while also engaging our
. v honest search for a personally relevant value systein?

» and to the autonomy of

Whaois the moral being?

—f, i L ._ , q] I an ._ u. _‘._—_p S — n._._ VIO 1 1 1} | vP— VI
[ ::_Ma_._ 10 n:_._f_;r
1 :“ v i _ 3 W avi _- C mus _._—. t ﬂ 1AVIOY

.ixav m.. doexpre . H Ak R S and ¢ n._. 4 H (&4 mu.ﬁ e's
L { _ ressiom :— _4r_n.:_._ _.__v : __ﬁ_ v .—r._ an — 7 T Jv UC we .:—ﬁ“ (41§
W aliy .J—.._.. m—, (i) __:.r —.?-f_,f o _.:.f i _uﬂu A_ﬁn.ﬁ__.f- Or must we L—mhv

maotivation behind them? cramine the

—H Aﬁ . . , L] L - - .
E__.:_ H__.”,_._.,_,.::.m... torargue i fvor of behavior and deeds as being suflicient.
iterence should it make why a person visits the
R‘.w\w;_:? cnes lor the clderly, or honors one’s _x:.c_.:.«.v )
Phat depends. 1t depends on whetlhe "
about character; whether one

sick, contributes

o whether one s talking about right action, or
o et whther o s conean is with what an individual will do in
et e presaibed crcumstiances, or with the approach that he or she
/_: apuina meral situation, confronted with conflicting values
A woman i Ore; ing she
umps into the ocean to save a drowning child, She swims well
1

32

and need only venture a few feet from shore to execute the rescue. Would we
say that she was being patticutarly brave? What if there were shavks virdling
only a few yards away and she knew that? What if she didn’a

js it possible that one may do something which appears moral, but is not,
just as one may do something which appears brave but is not?

An clderly man lics in the hospital, rerminally il Flis nephew is an
extremely busy young executive, but nevertheless manages to visit him a few
times a week. We are naturally impressed, and ask him how he manages to
God the time. €It is a mitzvah,” he explains witly clegant siniplicity. Yes, but
is it also an example of moral behavior? Docs the fact that the nephew con-
siders the visit to be a religious commandment enhance or detract from s
being an expression of right values?

Auother yousng man visits a sccond paticit in the next bed over even mote
regulatly, once a day, in fact. We ask him the same question. “My uncle is an
exceedingly wealthy man and has yet to draw ap his will,” he conlides 1o us
with a wink. Is what he is doing moral at ali?

A third young man is sitting by the side of yet another patient, and his
explanation for being there is altogether diflerent. “1 volunteer onee 2 week
to visit the sick in the hospital,” he tells us. Why? “It scems like the right
thing to do, that’s ail.”

Is there a difference in the level of moratity between one whe hearkens 1o
his sense of obligation, and another who s guided by his conscicnee?

If two individuals are confounded by a moral ditennua, do we prefer that
they engage in a process ol moral reasoning, or cansult a rabbi? Should they
be taught to weigh the relative merits of the values in conflict, or to pare
over the pages of the Shulhan Arukh looking for halakhic precedent?

Practical Implications

1 was recently struck by the practical (never mind phitosophical) importance of
these questions while preparing a devar Toral on parashat Mishpatin (Exodus
21-24). linmediately after receiving the Ten Commandments, the recently
emancipated Hebrews are given a long inveatory of ordinances by which they
are to live their Jives and structure their socicty. It is an appealing segment of
the Bible, for the laws laid down do not deal with ritual and sacrifice (which
oftentimes leave us feeling uncomfortable or distant), but with matiers of social
justice and personal responsibility in a manner consistent with our own Waest-
crn, humanistic, and politically correct sensibilities. (Lven the discussion of
slavery which begins the parasbaly need not trouble our collective conscienee,
for—as contemporary coninentators are quick to point out—the regulations
governing its practice were light years ahead of what was acceptable clsewhere
in the ancient world.) In just a few short chapters, then, we have spelled out {or
us a set of beliaviors which, if we were to follow them, would make us an
exemplary people. But why should we bothar? Ttis the answer that struck me.
Take chapter 22, verse 24: “You shall not afflict any widow or orphan.”
Why? One would expect the next line to read, “for they are weak and defense-
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the educational enterprise, and while he wrote that children should have some
understanding of the reasens for the moral discipline they are asked to prac-
tice, he did not feel such reasons to be critical to the school's success. Reason
and reflection might raise the level of the individual’s morality, he agreed, bt
went on to contend that they are not necessary conditions ol'its development.
He argued that they should be incorporated into the educational process not
in order to encourage children to arvive at their own conclusions, but rather 1o
insure their acceptance of socicty’s norms? It is the teacher wha is charged with
embodying these values in his or her own life, who must strive to achicve a
certain “moral ascendancy” in the cyes of the child, and who, i doing so,
acquires a degree of inlluence in the moral socialization of the students.

A diametrically opposed approach begins not with any set ol moral princi-
ples or “bag of virtues,” but with the conviction that valies “are rooted in
and ultimately determined by the individual and his experience, rather than
by social forces or contexts . . . Values education is aboun the development of
the valuing process in children, not the tansmission of specific contents.™
The school of Values Clarification (VC) asserts that “We cannot give children
ant absolute set of values, but we can give them something better. We can
give them a system that they can use 1o arrive at their own values.” In this
system, teachers, rather than being responsible for imposing socieiy’s stan-
dards on their students, are charged with defending them from such influ-
ences: “Values and valuing are uniquely persoml dimensions of the human
experience; therefore, the program itsell” must not suggest particular vadues
which should be taught or acguived . . . ™ In lact, “When operating within
this value theory, it is entirely possible that children will choose not 1o
develop values. 1t is the teacher’s responsibility 1o support this choice also.”

Rather than promoting an cthic of #a’aselh v'uishnn, VO would scem to
suggest an attitude of nishna v'uakblit (levs hear, then well decide). Tuis the
process of valuing which is the supreme objective of this approach, and those
who adopt it do so knowing that their students may end up with values very
diflerent from their own—il any at all. Tt is important 1o omplasize, then,
that VC not only encompasses a methodology but a phitosophy. The well-
defined structure of the valuing process it promises is predicated on an ulti-
mate respect for the autonomy of the individual, and denies thar there is any

2 Por a tuller discussion of this position, see Emile Duskheim, “Bducadon: Iis Natuee and
Its Role,” in Bmile Duskheim, Education and Sociolagy (Glencoe, L Free Press, 1956), pp.
61-90; and Barry Chazan, “Emile Durkleim: Moral Education as Moral Socialization,” in
Barry Chazan, Contemporary Approaches to Moral Education (New York: Teachers College
P'ress, 1985), pp. 9-28.

3 cf. Emile Durkhicim, Selected Writings, Anthony Giddens, translator {New York: Cam-
bridge University Press, 1991), p. 243: *10e greater concessious n veligions group makes fv indi-
vidual judgnrent, the less it donmsinates men’s fives, and the less its cobesion and vitality.”

4 For an overview of the Values Clarifieation approacly, see Louis B, Raths, Mewil Harmin,
and Sidney B, Simon. Values and Teaching, 2nd cdition (Columbus, OH: Charles 1L Menil,
1978). Sce also, Barry Chazan, Contemporary Approaches to Moral Educntion (New York:
Teachers College Press, 1985), pp. 45-07.
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such thing as objective truth in the domain of values, 1 this is the case. then
no one has the vight w impose any pacticular interpretation of that :.:w: on
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engage childeen in a scarch for personal meanings in the teadition, not to
have them internalize any particular interpretation of that tradition ch con-
coniitant lifesiyhe 5

We retnen, thes, wo Midipatim—and Shabbat, kashrut, tefilab and myriad
other values ad mitzvor. As Conservative Jewish educators, what are we to
dowith them? “Moshe received dse Torah from Sinai and passed it on to
Foshuasand Joshua ta the clders, and the elders 1o the prophets, and the
prophets tothe men of the Great Assembly.” (Pirkei Avot 1) We .u.ﬁz.nunzn
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“The CTARL system sivives o fuse tolerance and colmitiment, open-
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choice that an individual has, while also developing a commitment o
tradition and values.”?

These goals are echoed in the handbook distributed o parents and students
of the TALI high school in Jerusalens:

The students of the Masorti High School learn to know and value
Jewish culture in all its aspects, rom both an historical and pluralistic
perspective. Qur approach to fewish culture is not as to a thing of the
past, whose time has come and gone, but rather as to something alive
and breathing, of the here and nos, dynamic and evolving. This
encounter with Jewish culture (an intelectual and experiential
encounter) provides the student with the possibility of building a Jew-
ish Zionist identity in the modern world . .. The school believes in the
right and in the ability of the students 1o choose their own values, and
to fashion their own idenity,

The handbook of the Frankel school in Jerusalem, the first of the TALI
schools and still the flagship of the movement, similarly states:

“The cducational perception of the school is based on the need to deal
with the question of the status, applicability, and cultivation of Jewish
tradition in a contemporary and pluralisiic society. Cenral to this
questioning is an attempe to present {to the students] a perspective
integrating the values of the Jewish tradition with social and hunan
values in peneral—with the hope that the student will develop an
approach to the tradition which is personally meaningful.”

[ quote these various documents at fength in order to illustrate that "TALL
education is #et about Tostering ritual observance, nor doces it attempt to pre-
sent any specific set of behaviors or beliefs as normative, TALL education
about providing young people with the tools they will need in order 1o
choose a lifestyle of their own on the basis of intimate familiarity with Jewish
culture, history, and tradition. Jewish practice and values are not imposcd;
they are explored.

Clearly, then, TALL educators do not subscribe wo a s asely v uislimna edu-
cational paradigm. For every apparition of authoritative educational practice,
the child has access to a real and viable alternative, particularly during the
ctitical adolescent years when real choosing begins. Students are required to
attend fefifot—unless they opt for dyna tefilals (the study of prayer) instead;
food at all school functions is kosher—but students may (and do) cat ey in
the courtyard during recess; school outings are all denrer Shabbar—but (here
is no auempt at regulation (oflicial or soctal) of “extra curricular™ activities,
and the teens do bold parties and visit discotheques and pubs on Friday
nights; male students are required to don Lippot during services and religious
studies—Dbut often don’t and face no consequences; Talmud is taght sei-

7 Lee Levine, “TALI—A New MModel for foewish-Zionise Education i Ivacl,™ Safenner,
Vol. 122 {(Winter 1990, pp. 33 lin Helwew; transiated here by the waiter |,
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ooy with students engaged in havrata-style learning and exposed 10 positive
rebigions role maodels --afong with the vast majority of their teachers who are
noi ecligions, some of them adamantly so.

I cducationat terms, T am not being, eynical. TALL was established in
order 1o aeate alearing awironment that would exist in—and partake of—
twatwanlds simuottaneously, Tt has done that, which in and of itselfis a unique
and tnpoitant achicvement in an otherwise polarized society. Isracl’s Ortho-
dov schools smabashedly requive of their students {and often of their stu-
dents™ parcinst - as well as of their faculty—a personal lifestyle consistent
with normatively defined rddigious practice (at teast in the public domain, or
the donain of public discourse). Non-religious state schools, on the other
hand, oBler po opportanity for contact with the world of tradition in the
tealin ol experience, and precions linde more in the sphere of the intellect,
Botat maheany TALL seeks a balanee between commitment to tradition on
the one hand, and lieedom ol choice on the other, in practice there is far
moe ol the latter TUis vare—if not enbeard of—for the child who begins his
FALD education with his head uncovered 1o complete high school wes ring a
Lippalr The same holds prue regarding, Shabbat, kasirmnr, and tefiinh. Move-
ment in the opposiie divection is not infrequent,

Again, this might not be cause for complaint, 1f the child has indeed been
exposed ta the values of the Jewish tradition, and has neverthicless chosen to
incorporate less of i into his or her lite than the interested observer and prac-

titiones migdt Tike, intelleciual honesty would require of them to be sitent.
The problem s chew here,

Choice and "T'radition

The problem is that the founders of TALI had more fa
appeal of taditon tan the results of their
Uncomiortable for both practics
of s aselr 1 wishn, they nev

ith in the power and
eflorts indicate was warranted.
i and philosophical reasous with an approach
criheless did befieve in a mode! of nishma
v s i our chiklren would but only hiear, they would—of their own
decard -abso doo Shabbat, kashrue, and tefilal—along with caring for the
widow and the orplian--would be observed not because ol the threat of
Jdivine renibution, nor as a4 result of indoctrination, but because of the valucs
Have the Solomon Schechier day schools, USY,
o Famale been any more successtul than TALL? All have created warm and
suppartive covironments in which tradition and values are taken scriously;
but what happens to our youth when they wander beyond these institutional
walls? “The Conservative Movement—in terms of its soul, il not its num-
bess s not sueceeding in perpetuating iwsclf, the very rafson d’étre of the
cducational enterprise, and one of society’s major responsibilities to jtself8

they encompass and retlect,

Phonkhcing, “Fiieation: lis Nature and ks 1ok,

in Lnile Dwkheim, Educarion
il Meceodony (Glensoe 1 Free Press, 1YS6), pp. 67--71,
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Our children have taken the ficedom of choice which we have :.n_; :,.__ 1o
tham in one haond; they have been less enthusiastic ::.::_ developing a com-
mitment to the values and traditions we offered them in :..r. other. B

Might we be more demanding and more norative inow n.p_:r”#.:“,,:.._.
cflorts? Por more than thirty years now, mn_E:W._: the C:_,F.._ vr:.n._._. :?
shied away from teaching specific values. A per ,..:::m sense of ::.:...,_.._._f. ,.::____,.,.
(generated by trends in science, psychology, aud philosophy) gave risc in the
1960s 1o a movetnent of “Personalism™ that

“celebrated the worth, dignity, and autonony E, :F.. ::_?:m:.z._ __X.,_c
son, inchuding the subjective self . .. Iv .r._:_,_:i_xn; rights __._:F_.‘ wn
responsibility, freedom more than commitment. It Jed tnﬂ.;.b_c_:.u. :_r.:.,
on expressing and fullilling themselves as frec _:;__..:.: _m.. ._ .F_m t ,_:.
on fulfilling their obligations as members ol groups such as faily,
chureh, community, or country.”?

Values Clarification, with its emplasis on vafuing rather than pafies Hourished
in this social climate, as did Kohlberg’s cognitive-development approach to
moral education with its emaphasis on process rather :_..1: _::_.;._ p.:::.:_ﬂ_.:_
Recently, however, we are witnessing a shift away from this trend. Z.:_.c,
and more [requently we are bearing educators stand up and state s.:.ﬁ. it s
that they believe in, and arguing that schools ._§<n the right—and the s rq::..ﬁ
stbility—10 engage in value education that will restore a sense ﬁw_ the mora
and the immoral in keeping with objective societal norms. This nay _F,.:
function of spreading, fundamentalisin; it may reflect a prowing, f.:::zr_:nm in
the lepitimacy of staking a claim 1o one’s own value system—and to cducat-
ing one’s children towards accepting it as well, »
Conservative Jowish educators witnessing these :G.cr,_iua_:.... have reasan 1o
be encouraged. "They should also proceed r...:”c:__:,. As C;.\“..:, s v ...::.ﬁr.
there remain significant philosophical, mc&crvm._r..n_.d and nﬁ:_.r..uz_:_.z; ..:..m.“_::.d”.”
against vafue education in general, and Jewish religious education in particubar.!2

9 Fhomas Lickona, Educating for Character (New York: Bantam Books, 1991), pp. 7-12.
0 1bid., . 12, . - ‘ .
Ll ___“_—._,W .L.:.M Wm well documented by Lickona, ibid., and is exemplificd by an u._.,:._,._c .ﬁA_r__.?
Jean M. Bouas, “The Three R's of Moral Education: Banile _f:.r__r.:: _ﬁ.,.:m:f_... /::” ?_::.“..
tienal Forsan, Vol. 57 (Winter 1993}, pp. ;c.._.ww.m. as well as _m_,_,:t:._"u. H.c_...:u_.ﬂ.w.. \,“_ur___”“ .3
ing example is Jonathan Alter and Pat Wingest, “The Retuny of Shame,” Newsweek (Febi, .
95), ppr- 1519, ) -
_cu_nuv"uﬂ._u.nme arguments—or reservations—have been .a_dn:ri aut in de ai _.;. .m.,._ﬂ.__v_ ﬂ.,.\__..mxuz".._.
“Should We Teach Jowish Values?” v_:::.&. in Jewish rq:_.._:_a.x, Ashe .vrrﬁ_. ed., __c . v
(1992), pp. 66-83. “The philnsophic vescroations are __....é?aq in %.__:n::.n,._,a:i .w::_::.: 2\ xnw.,_h‘ ﬂ
natnre of knowledge and truth and axivlogical questions abont imposition a.:“. ,qh.._u___.qﬂh.ﬁ_ﬁ.‘._.ﬁ.u o
the minds of others . . . The socivlogienl reservations revolye .:.E:i.:..«. s i istic ans .w ..:\_ .:._.
neans nature of the Jewish peaple today [which] is very problematic far teavhing %._. ....“ H“._ e
becanse it cither invites sectarianisn and denominationalisn or a paralysis fiom eflec tively _“ wisy
Jewish values education ... The thivd body of veservations is ‘._:5..\* i be edncational e.zci. .p\::. g
af actutnlly teaching values, and it suggests that contensporary Jewtsh ey ::._E.u__ 5 .”_::_.,. o .,._ not i n ‘
the minimal yesources necessary to engnge in Hris activigy.” (pp. 77-79). While Chazan u :_:.,:,.,
believes that the Jewish educator shordd aitenpt to ?.E..__. ,.“__m_c..... he warns ==. who =.:_..E .._: st
to be aware of the problematic nature of the E.:._r._.:_r::... See n,_.:.: :..:_..‘,. .n.__._}_:.CM.JLM_J:_..::.
rary Approaches 1o Moral Eduention (New Yenk: Feachers College Press, 1985), pp. 91--102,
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B 1t legitinnare 1o guide our children towards thie acceplanee of non-
verifiable ruths, or to “stille” heir development by presenting them
with pre-packaged belicfand behavioral systems? _

lven .:;:_. do believe in our own values strongly enough 1o legitimize the
teaching of them, is it appropriate 1o do so in a society as phuralistic as
onns? Do we notaan the risk of splintering the Jewish people even further
by F..,.c‘::__ﬁ iy Judaism as the preferred judaism? And if we mercly
presentat as one of several legitinate choices, then are we not back 1o
:__:.;.. we began, in werms ol being non-directive and non-normative?
Fven it we were 1o put these reservations aside, questions would remain
a8 o whether or not we have the time, community support teaching
stadly or students (interms of aceess, particularly at critical »_nmc_c_::n:-

ﬂ,.__ ,._,:.,.n..; :Z._;_.“Ec:__n:_?.__,.s_:cm_.i:n::c:m: any kind of meaning-
ful Eshiesns,

*

Fothese questions, Rosenak adds another: Is religious
ceptaal possibilitg? Whereas he ultimately argues
Msovery much awane of the fine

edication even a con-
! powerfully that it is, he is
line that distinguishes between the model he
proposes and the process of indoctrination which he condemns, 13

W the answers to these questions would allow us 1o enter the
room tarearmed and forewarmed o face the challenge of e
e Conservative Jidaism (as well
they do not provide a gre
Choice, not authonity,

¢ class-
: aching a nrornia-
as olicring legitimacy to the undertaking)
atdeal of hope segarding the chances of m:nnnmmw
. remains the operative principle (and we have alreacly
commaented here as 1o where that Jeaves us). “In teaching Jewish valtes.”
writes ¢ _:_\._.:. “we should be interested botls in developing a _.n:ann?.c 5.7,_-
MR process i the voung, as well as in confronting them with some <L:S

that seem 1o be cenial 1o the Jewish experience.”™ And Rosenak, even as he
nates that religions cdueation . :

s that elivio ' CHatiates into 2 language and into a spiritual
_ ,_ Hhd Tpastis inodels of ideal personality” (specilically, in Judaism, one
’fA pegr TN - 'L N kg H X ’

10 loves, obiserves, and reflects on the meaning of the mitzvot), he also

e . se is ultimately about finding “a proper balance
, p_f:.v authotity and freedom,” without which it would degenerate into
__:.::__:.:_.::. Here, as with "TALL 1he divine retribution charactéristic of
Mishpagoinis not an operative pedagogic principle.

states that the enterprise

:. . A .
rbore serting ot his arpanent in favor of fewish reli

Hses ._ he »igie ¢y . i i .
. [ LICHT thae w uldd s ake i :.:: _:;:r:‘_:._:C:.
._a....;.h.\__.. L

AL reluton, e wat ae an illistration
autvnasens soree of Drd, 1o gff bt ey
rredation oy by definition moeducntipe
nn caened ta e theare tn gty
e o if velopaient |

pions education, Rosenak sunima-
on: “Ihe teaching of commitment to o
tof a peneval hman tendency but as an
ersally condemned ns indocerination, And sinee indoc-
and worthy of condenmnation, education in a specific reli-
unaceeptalie to the thogbifiel pevien whe bekicves in ._\_.._q._aa\.m.n:_.&___

A Chael Roseanak, “Jewish Religd 3 i
. scanak, s ious Lduga Hrinati
Sewnftes e Jewady Eelseoteon, Vol | CHY82), . 117-) 38 gious Education and __:_:r::s..c:...

B Clasan, “Should We
Shkeds s NG W [NRA RN X
i ok opoon P 133 135,
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cach Jewish Values?™ Studics in Jowish Education, Asher

Dhavad B caksinng il
Moral Education and Conservative Judaism

Apparently 1 alluded 1o this duting my dewrr Toral, for avits conclusion a
thirteen-year-old congregant came up to e and asked, “Are you saying that
the Bible is lying?” 1 was stuck. That certainly is not what [ intended to say,
but neither did I want to be apologetic. ‘The fire and brimstone of the Bible
does not speak to me, nor would 1 expect it 16 speak to our children. That
something is written in the Torah might just be reason cnough for tham o
explore and counsider it—burt certainly not enough to demand their loyaltics.
The reality is that the values and behaviors which our children will ultimately
adopt are those which are accepted by the society in which they live, and/or
those in which we can help them find some personal meaning,

For Conscrvative Jewish education, then, the operative model of the
moral being must indeed be the individual who engages in moral reasoning,
and the moral process. Authoritarian and doctrinaire teaching methods are
ncither pedagogically sound nor philosophically defensible in the realm of
religious values education. So, with all the attendant risk, we probably have
10 practical or ideological altcrnative but to continue offering choice in our
educational endeavors, even as we hope to promote a normative traditional
Judaism, “Arc we not, then, heading down a path of selfdestruction?” asked
another of the congregants.

I will answer his question with a guestion. Are we capable of creating,
communities living the kind of Judaism we would like our children 1o
choose? If so, then we need not despaic. To the extent to which our Judaism
is perceived of by our children as enriching our lives, and to the extent to
which our lives are able to inspire them, there is the chance that the choice
they will make will be the choice that we would like them to make.

But if the answer is “no,” if we cannot create such communitics, then with
all our talk of choice, we are really offering our children no choice at all—not
because we are being too authoritarian, but because we are being inauthen-
tic. Under such circumstances, the “failure” of the school wonld be more
appropriately understood as a failure of the population which it serves. In
other words, we cannot expect the school (or camp or youtls movement) to sne-

ceed in promoting a normative traditional Judaism if there is no socinl environ-
ment in which that traditional Judaism is indeed the norne. Socicly is a prerey-
wisite of socialization, and any *attempt to teach Jewish values in the
classroom will be trite and worthless if the Jewish community of which we
arc part is not prepared to be a living ecmbodiment ol the virtues that we pro-
pose Lo teach.”16

The school is no substitute for the real workd in which the child ves and
learns, and parents who do not pray cannot realistically expect the school to
instill in their children a commitment to prayer as cither a valte or a, practice,
To denand this is 1o risk reducing Judaism 10w intellectual exercise or a

o Clazan, op cit, |, 83,




rivial pursuit in the eyes ol the ¢hild; the mandate of moral education is
much more prolound thae that, The real challenge that it poses o Conserva-
tive Judaismy, then, is 1o create a vibrant social entity which gives expression
1o the values the movement cherishes. The threat of God’s wrath is not
going to induce our children to choose a life of commitment to the authority
of ‘one tradition. The powerful example of those who already have, combined
with she appeal of moral reasoning, applied 1o the values of our inhetitance,
st might
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