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THE TALI SCHOOLS

I.ee Levine

Bepinnings

The idea of founding a school that would reflect a different approach
1o Jewish education than that which was available in the Istaeli public
school system: was first conceived by a group of American olim and
native Israclis following the 1973 Yom Kippur War, This was'a time
when many people searched for ways to make a contribution to
Israeli socicty. Some considered returning to military service, others
opted for politics or for various social and conmmunal causcs. Criven

‘the fact that many of us, as recent olin, had neither the requisite

skills nor a particular proclivity in any of these dircclions, we decided
to draw upon our backgrounds and experience in formal and informal
Jewish education as an area in which to muke our contribution.

1t was clear that the growing rift between the religious (i.c.,
Orthodox) and secular elements of Isracli society was an issue that
required urgent attention, and that one of its root causes and mani-
festations was the greatly divergent educational trends servicing each
of these sectors. The challenge was whetlier we could develop an
alternative offering a serious Jewish education that would also be
liberal aad pluralistic, one that would cultivite tolerance yet instill a
sense of identification and attachment, an openness together with a
commitiment loward Jewish tradition.
d ¢ : ious stream in
Isracl, nor is a comprehensive and integrative conception of what
aught to constitute Jewish studies and culture. “The approach 1o
Jewish studies in these schools is narrowly defined, based ahnost ex-
clusively on traditional commentarics, concepts, educational ap-
proaches, and texts in vogue during earlicr generations. More
modern approaches to the study of history, religion or Jewish
sources are viewed with alarm, if not anathcma. Comparative litera-
ture and history, a sophisticated and critical reading of Jewish his-
tory, or the issue of the cultural interaction of Jews with the sur-
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rounding world are topics foreign to this school sysiem and arc
consciously and systematically eschewed.

On the other hand, secular schools, while often excelling in general
studics, see little if any value in introducing the serious study of
rabbinical texts or religious thought, and fail to foster any deep sense
of idemtification with the Jewish people, its history, traditions, cus-
tons or values. At best, these schools address select Zionist-1sracli
issues, which in any case, are bereft of any serious Jewish content or
substance. Given these alternatives, a number of us set out to try and
establish a school that would combine the best of these two options
— offering a serious Jewish and general education while avoiding
the deficiencies of each.

While there was a wide circle of interested and cominitted “fellow
ravelers” who shared and supported our ideas, the core group con-
sisted of a handfut of people, including Ray Arzt, Immanuei Etkes,
Zvi Gal-On, Reuven Hammer, Gershon Kravitz, Maoshe Samet,
Moshe Tutnaver, Joe Wemik, Yehezkel Wollman, and myself. At the
outset, we held a series of informal meelings over a number of
months in 1974 and 1975 1o discuss these problems and to formulate
our options and possible courses of action. Discussions were facili-
tated by the fact that most of us lived in the same area of Jerusalem,
namety French Hill and Ramot Eshkol, and even attended the same
synagogue, Ramot Zion, which oft-times provided the context for
our conversations.

It is quite conceivable that our discussions would have remained
iheoretical for a long time had we not established contact with Yosef
Gadish, Deputy Mayor of Jerusalem under Teddy Kollek. Gadish
had a well-deserved repwtation as an effective, straight-talking, clear-
thinking, and tireless worker in the municipality. In fact, he was re-

awdi ' right-handaman, helping to formulate and in-

plement many policies in crucial areas of city administration. In our

meetings with Gadish over the summer and fall of 1973, he encour-
aged us to move quickly and decisively in order to establish such a
school, promising us his full backing. Although not observant hin-
self, Gadish saw the nced for such a refigious alternative, not only

for the indigenous Isracli society, but also for helping to attract po-

tential western ofim to whom such an education was familiar and
imponant. This, he felt, was something the municipality should and
would promote and supporl. However, Gadish stated time and again
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that he was really not interested in getting involved with onc partic-
ular school, but rather envisioned a network of such institutions
which would eventually become a viable educational alternative in
Jerusalemn, if not the norm.

During the months of preliminary organization in the fall of 1975 a
number of basic decisions had to be made. First of all, should we
cstablish an elementary school or a high school? On the one hand, the
high school option was an area with which we all felt more com-
fortable in terms of our experience and background; it was also a
framework in which we could deal with many of the issucs in Jewish
studies and Jewish identity on a sophisticated level. In short, it
played to our strengths as well as allowed for the fullest expression
of the nuanced approach to Jewish cducation that we hoped to
achieve. The major drawback with this S:m.o_,r however, was that we
would not be building an educational institution from the ground up, -
and the question was whether, after attending eight years in cither a
secular or religious framework, students would be interested in
coming to a different type of school. And if they did, what would be
the intellectual, cultural, and psychological bagpage they would bring
to it, and would it allow us to realize the kind of educational format
that we hoped to achieve? Starting on the clementary school level, on
the other hand, would mecan setting out on the long road of building
from the very beginning; however, it would be a more natural growth
pattern and probably would be easier 1o carry out administratively |
and politically. It was after much discussion that we opted lor the
latter altemnative.

The second decision to be made was whether the school would be
public or private (which in the Israeli context could also receive a not
insignificant -amount of government funding). This option was
indeed proposed to us at one point in order to mitigate opposition by
Orthodox political parties to the founding of a non-Orthodox reli-
gious school in Jerusalem. Realizing our delermination 1o move
ahead despite opposition, an offer was floaled to allow us to open a
private school on French Hill with the proviso that we would not ask
to open any others in the future. Afier exploring these options, we
decided to move ahead within the public school framewaork, fully
aware of the pros and cons of this decision. Working within the
system would clearly limit the autonomy we would have in deter-
mining the school’s policies, staff, and programs. We would be

i
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placing ourselves squarely in the matrix of the city's and Ministry of
Education's burcaucracies, with all the pitfalls, obstacles, and frus-
wations that would inevitably be encountered. On the other hand, by
being part of the educational establishment we wished to insure the
future growth not only of the first pilot schoot but-of others that
would hopefully follow; this would happen if we succeeded in con-
vincing parents that ours was a meaningful and significant educa-
tional aliernative for their children. .

A third issuc we had to deal with was the framework within the
Isracli educational systeny in which we would establish our school —-
the religious, i.e., Orthodox, or the secular. Our first inclination was
10 turn to the religious school system, since we, too, were addressing
Jewish education with a definite religious component. However, in
speaking with a number of officials, ranging from local school
principals to the municipality appointee in charge of religious educa-
tion, we encountered a uniformly negative response. Only then did
we i to the general schoo! system and received the support neces-
sary to enable us to continue on to the next stage.

Moving ino high gear by early 1976, with the hope of opening our
school in September of that year, we began considering the location

of such a school. The French Hill neighborhood in northern Jeru-
satem seemed to be the most obvious choice; most of the organizitigs

group lived there and, being a new neighborhood (established only in
1971), we assumed many of its residents would be open o this kind
of educational alternative. At this point, we divided into smaller
groups, working simultaneously on a number of fronts. One com-
mitlee explored the physical arrangements of where and how the
school would exist; it became clear from our negotiations that we
would have 1o begin as a branch of the existing secular public school

o Trench THI wiih the intention of becoming an independent entity

within a few years. The municipality had already slated two general
schools for this ncighborhood, hence our hope that we would even-
tally become the sccond school. The French 11ill option became
cven more attractive since there were already a number of temporaty
structures in place that had been used by the existing school before its
“pernianent building was completed. These could become available for,
our use. Thus, we would have the best of both possible worlds:
being annexed to an existing school and yet being physically sepatate
and thus having de facto autonomy.

THE TALI SCHOOLS 203

A second committee began scouting for teuchers for the three
grades we proposed to start with, and began working with themon a
curriculum that would reflect the uniqueness of our progran.

A third group wotked on recruiting other parents to register their
children in this new {ramework for the coming schoul year. This last
task proved to be more dilficult than we anticipated. Many Israclis
coutd not understand an approach that is “neither-nor™ — neither
Orthodox nor seeular — but rather one that aspires to address Jewish
.mz_&om and religious experiences scriously and nondogmatically, ad
is open 1o children of all backgrounds, We decided to hold a series of
wecekly scssions at various homes, hoping to bring together groups
c.., parents for an in-depth presentation of the school. The first ses-
sions were sparsely-attended and we began to be concerned; we were
no__i:oa._ that parents should be interested, but not surc how we
ought to reach out to them. It was only several weeks later, in
.m..ncwcnc. of 1976, that we received an unexpected boost. This came
in the form of a vitriolic attack by the Orthodox rabbis of northern
Jerusalem on our proposed school and the potential poisenous effect
they claimed our kind of education would have on children’s minds
and hearts. Posters were plastered on neighborhood billboards, and
leaflets were distributed in mailboxes. These rabbis accused the
organizers of the school of being Conservative Jews who, having
failed in America (and thus having caused assimilation and inter-
marriage!), were now trying to spread this cancer to Isracl as well,

Much to our delight (and chagrin), these attacks created a scrious
wave of interest among parents of school-age children regarding the

_z_:_q.n of our alternative Jewish education; as a result, our weekly
evening sessions were suddenly flooded with parents, We had often
joked about sach a situation in the context of the Arab-Israchi conflict
—- that i the Arabs felt that something was rejected by Istaclis then it
must be good for them, and vice versa. This, sadly, is _:cnmu,n_v, what
happened here, Secular, traditional, and even liberal Orthodox
Israelis, witnessing these vituperative auacks leveled by the rabbini-
cal establishment, had their curiosity aroused, cnough to explore
what option it was that made these rabbis, for whom most had little

respeet,.so hostile, ‘This spurt of interest allowed us to reach scores

of interested families, and by the end of Mareh 1976 we had a list of
pareats of some (wo hundred children whao had expressed an irterest
in the school.
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By the spring of 1976 it seemed that we were in goad shape o

open our new school the following September. However, our o_:_
mism was premature, Having procured the support of the :.:.m__:r_#-
pality regarding the physical facility that would __c:ma :..c ﬁ 00 :
Laving signed on more than enough parents, and having #:._.2 .M___, .__
patential staff, we were (only!) missing the _.céz__ and official .,..__d,...
tion of the Ministry of Education to, inef ?n._. ___E_mz_.m.:.n o r.-r._r_..
tional enterprise. One issue here was {egal in nature. :.E_.c. wits :.n“
precedent within the Isracti school sysiem cﬂ.m mcm_,cc_ :n:._m. _.=.=_=._£_
by parents. It was only aflter spending much tinie 0 the Z:..;: Y, ,_EM
particularly with its legal advisor, M_.:: the necessary _nm.__, une _9,
pinning was discovered. Decades earlier, a E:wm had been E.&.“m 1 5“
seventy-five percent of the parents of a particular c_"._mm o .,o_,c:
could determine up to twenty-five percent of the c:qq_c,__..__u_. _.r::
then, was the proviso invoked to provide the legal foundation for the .
ishment of our school. S
nmmpw_nwc:a issue was strictly political in nature. Would the _S::m:.u.
of Education, Aharon Yadlin, who, we were told, was mw:.:::__n:.c
towards this type of educational experiment, be E.:Em to give us his
political backing in the face of Orthodox o_u_u.om:_o:..w These people
viewed the creation of a religious school outside their Fw:_mioqw as
an anathema, particularly one which was non-Orthodox in Us arien-
tation? In a speech to the Knesset, Zevulun *._Eﬁ_z.aq. .___a: Minister
of Social Welfare and member of the qn_mmr:_a..\._c:_m_ _:__.Q..,w,..:m
quoted as saying, “Over my dead body will sich a school artse.
This was in July 1976. . .
In light of this vigorous opposition, Mr. Yadlin wavered. ___:.r
became a significant factor as the supmer slowly passed. Zc..ﬁ
parents lost faith that the enterprise would get cn. the ground in
September and proceeded to register their children i oz.ﬁ.ﬂ mn__cc_m.
Throaghout July and August we kept pressing for a ﬁ_cn_m_:m_u M_E_
also tried to maintain pressure on the government by mobilizing
friends in the United States to fend their support. It was only oiic day
hefore the beginning of the school year, i.c., August 31, that ém
finally received the green light. Our dream éc:_m_ now :.2.:.__6.._
reality. At that time only thirty-three children remained registered in

the first tiree prades, barcly enough to justify opening the school]

nevertheless, this is how the first TALI schiool hegan.

I wm using the name TALL for that has became the official nane
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for these schools over the years. In fact, in its initial stages the school
was called “Masorti,” i.c., “traditional.” According to most polls
conducted at that time (and it remains largely true today as well),
some forty percent of Israclis defined themsclves as masorii (as
against Orthodox or secular), Thus, the name was selected preciscly
because of its positive conmnotation vis-A-vis religious tradition and
customs among a large percentage of the population, and its disasso-
ciation with any part of the religious establishment that often repels
large segments of the population. It was only seme six years after we
had launched our first school that the Ministry of Education insisted
that the name be changed from “Masoni” to the more neutral “TALL”
(a Hebrew acronym for “Entichment of Jewish Studics™). There was
concern among some in the then Orthodox-controlied Ministry of
Education lest these schools become associated in the public eye with

___onc:mn?m_?o39&:5:::mmEn_.EZcr5_cmc_,_“aaao_u_na___e
naine “Masorti.” ’

Ilistory

The development of the TALI schools over the last eighteen years can
be divided into three stages. The years 1976-81 constituted the first
stage. During these years the pioncering TALI school on French I1ill
consolidated and grew dramaticaily in numbers from year o year,
while developing unique progeams amnd cunricula for its vatious grade
levels. An educational steering commitice met monthly, papers and
suggested curricula were discussed, and the interaction between
parents, teachers, and principal was as remarkable as it was fruitful.
In its first year the school was led by Rachel Leor; for the last
seventeen years Barbara Levin has been its dynamic and creative
principal, During these years other TALI schools opened as a result
of parental initiative and with the help and support of the founding
commitice members. Such was the case in Kfar Saba-Flod Ha-
sharon, Ramat Gan, and Beer Sheva, Many muore schools might have
opencd had local parent groups possessed the requisiie tenacity and

tesolve to be able to put together all the various clements needed for
such a school to.open, namely the cooperation of both the focal ity
government, which is in charge of the physicat plant, as well as the

Ministry of Education, which has control of the cducational budget.

—~
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ies i | demands
Working with these two bureaucracies 1s 8 w.nmi“mh m»%woﬂnmnmm inty
unfaltering attention right up 10 the first day o aﬁ ” SO over-
yarental groups either facked the necessary deic o
“x.::n opposition or were stymied at one point O ano
o isti s is their
,&W:a of the outstanding characleristics of the .ﬂﬁ._“ wn__:”mu_m.”:_ et
ive narental involvement. Because each schoo o
nx_a“_nm:m u.ﬂa:mm_ initiative, parental involvement in _.:.n m:wiw _u_ hy
nmam: | . __”m_z of these schools was natural and often quite H.d__..“” ._n_ ,w "
“_MM Mwm_,_ years this was evident —— a%oomw:v.wom _an__w"un__. _sm.ﬁ _“ o
r Saba — in the fact that parents Worke ogether o
quﬂnmﬂumm and teachers on various aspects of aw_qomﬂwm”““_m%m n_n_u_ac:a.m ,w
the devetopment of curricular imﬁzw_m and ° :m»ﬂ. e Pare
the teaching of holidays, _sf.m: texts, and o #_n e ch 2
volunteered to plan and organize axsuoczu.nc m# e ronch
i holiday celebrations. Moreover, given the unique rose
) M_,M. mzwn:oo_ parents were often involved in the mn_oo:c:._ eoe
c:.ww”w_,.u_ E:._., at times, of teachers. Regarding :J M%ﬁm __ -
_ﬁn_.oc_ later renamed the Samuel and Jean ?E_w_,,_“ Sone ”_._M e
wo:::.c.a ongoing =omo=w=cm_w with the ._nEmn“a_: M”q Mc s 0
as the Ministry of Education. _:. p.rmma early ye: Lo o aveia
-ognition on the part of these officials of the _am_.cs acy o e
mawﬂmumﬂ___ﬁ_m in making these appointmenls owing to the unty
Invo
m__::oan___o»., :.ﬁmwmnmmc_wcm_wm the credit of the principal .Ea staff w_. nmm_“
ncw“n”___c_:wmu:ﬁ% .icnn not only open {0 _Em.w_mﬁ_ M_M“ ﬁ_“.ﬁ”zw.‘
.13:0:5;9. but also welcomed and %:ncﬂ,_ﬂwmmm_mwuanw:o s 1o sy
v Az.wczmmmc:m . m.._mao qnwﬂ:_ﬁmmnrcc_ affairs. Both ?:.E“_v.
\ i staff were sensitive to this distinction, and all _nccm:_mwm_m”_ “\
vl am he former and the problematics of the latter. It was ceause
i sonsi .N: and the ongoing deliberations and .nc_z_zz_:o.:_:_
o _____m Mnﬂnﬂﬁ‘_ h“": we were able to aveid any tension of _o::_wwr:ﬂ
,_y.”“—”,”an E_:Mzs_ involvement was @ very promnent part of the dev

£ L .

I AT school policy.~The
be an important dimenston in ,_zm 963: m>_\n_:wwwumﬁ_n,w_, mc#ﬂzu_ o
extent of parental involvement will, of course, t at cach schoul and
school depending upon the stage of aoco_o?ﬁn_“ . institutions and
e necconalities involved. With the growth of these I
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their greater professionalization, some of the earlicr parental planning
has been superseded by professionals and, more recently, by other

frameworks that were created to offer support to the TAL! schools
(sce below).

The second stage in the development of TALI schools was between
the years 1981 and 1986. This period began with great hopes and
aspirations, although as time went on the growth in the number of
schools slowed considerably, and there were some who even ques-
tioned their viability in the long nim.

In 1981, Ministet of Education Zevulun Hammer invited the found-
crs of the French Hill school to a meeting at which he expressed his
gratitude and appreciation for their initiatives, recognized the valuc of
TALI education, and indicated his willingness 1o aid and support this
educational endeavor. According to him, this was the t9pe of educa-
tion that most Esracli children should have and would want to have.
There will always be those who prefer a more Orthodox approach
and, on the other end of the spectrum, those who prefer a strictly
secular education. But for the vast majority (he used the nunmiber sixty
percent) this type of education was the most appropriate. In fact, he
claimed, this is precisely the kind of education that he would have
wanted to initiate, although, given his party membership, any attempt
by him to introduce such a program into the general public school
system would have been opposed on the grounds of religious s

coercion. The Minister expressed a willingness (o appoint someone
who would promote TALI education throughout the country, and he
encouraged us to continue our involvement and to work together with
the Ministry. As a measure of good will, he asked us to recommend
someone who could fulfill the position of TALI supervisor within the
Ministry of Education. |
His one request, however, was that the schools not be publicty
identified — orally or in writing — by the Conservative Movemient’s
leaders as Conservative schools. Such an association, while formally
inaccurate, was easily understandable.. Since niost of the founders of
these schools hailed from Conservative backgrounds, and the educa-
tional approach adopted was onc which riflected a Conscrvative
orientation, it was often claimed that the TALI schools were indeed
part of the Conservative Movement. As at that time no one was in-
terested in starting a third “stream” within the Isracli school system,



Lee Leving
268

denuminational association was no__mmanqna not cﬁw_.w. ::Eﬁ_mo.“_nwmw
also poblematic. Hanuner was particularly scusiive ,_Ho :: n.ﬁz__n
sation hy members of his own party, as ¢.‘.n= as .,%. ; cm_ ._:.h._zng
brought to bear from American O::c._om n:n_mm” w :.c__ _.c. e
him against the introduction of Conservative religious 1deciogy
sracli school system. . N
z_”u..ﬁ_vﬂﬂiw:n this :ﬂ&oﬁ meeting, the future of ,:ﬁw_ JEJ.__M“,”MM
Isracl scemed most promising. However, 10 our n,_:_m:_r \ e
mentum was largely reversed by the fact that one & i _E__::.n_ﬂ. .m_ “ .:._a
advisors, himsclf less than enthusiastic mw.x:: religious p _”__.._ _.r::._o_z
promoting the TALI approach, was appointed head of __,_o 2“;:, o
that dealt with Jewish education in the m.o:nqm_ wn_a..u. %mﬂ Mc__..é_a
departimicent in which thie person responsible for _.__c__ y :r::ﬁ:.
was also placed. As a result of the lack of m:vme_,p in .p _M. , #o_: e .c_w
the first person we had recommended 10 nco:_._:m_.a I'A %a " ,w .
aflter three months, and the second lasted bul nine mon r.:.n ?._,.,
clear to both these individuals that not only wis __—o._.o no m”___““ iy
the TALI approach, but, in fact, a walt of mz—.m.mc_:a_:_ an , :.u_..__ﬁau”
existed regarding the development cm future ._ ALl schoo ﬂ:vﬁ o
afier, in certain respects a state of limbo existed for w _E e
years, not only putting a damper on the development oa_ mn Ea.n ing
schools but also co,.:vo:_am:m zzw_. _NMM:QH._M M__Mnc:_:ono ¥l 7
ing to inaugurate other sch . .
mq.a_g._g___hwn:ﬂ,nwn other WSEnEm as well. Many zﬁo.::: m::__:..cm__“”
wished to start such schools not only had to deal s:._. Ew muni cm—“,
and cducational bureaucracies per mm_ .?: also é.:: the _c___-_w _o:m
opposition to their initiatives from oz,_n_...._m. to m__a :mn“:#m_:?:zm...:v..
Orthodox officials, both within the :E.:n_m&.:« and t 6_, - _w_o:”.
opposed the school on religious grounds, while some 0 e
. «ularists balked at the thought of having any. in
" religions “indoctrination” ?.mmmmmmﬁic the secular mc__ch_;.wm_%.”wﬂ
Despite these obstacles, this period i.::owmnm .mnﬁa. ___ cm__u -y
developments. In the early eighties, ongoing meetings ¢_£ __,H _wo o
cials led to the granting of permnission to TALI sc Eco. | %.E
whatever curriculum they wished, be'it from :...n general ar Or __c~ x
curricula. Until then a school c.»,:nmm:w __E.u 10 F.:o,.z one ::hh._: u
the othier. Now TAL! schools could choose from B:WJ qﬂwm..”,. sﬁw
both Jewish and peneral subjects, and could cven n_n.,:r ! =.\._. owe
models. Moreover, during these years a conunittec Comprisce

(e
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principals, school supervisors, educators, and Ministry officials
developed a document defining the cducational philosophy and
norms of a TALI school.

By the mid-eighties, several new TALI schools opencd in Haifa,
Netanya, and in the Gilo neighborhood of Jerusatem. Of significance
was the successful launching of a Junior high and high school in
Jerusalem. This was not an easy enterprise. For a number of years
parenits sought an appropriate framework for post-clementary schooi
TALI cducation, For a time an attempt was made to introduce a TALI
track within a larger high school, but this proved o be unworkable.
It was only after several ycars of frustrating attempts — and a
.E_Ecnn of “lost” classes — that permission was granted to open a
FALT school, which developed into # full-f ledged junior and high
school, today boasting some six hundred pupils under the leadership
of Dr. Avi Lavsky. Togethicr with the establishment of a series of

TALE kindergartens at about this time (also achicved not without 4
sustained effort in overcoming burcaucratic and political obstacles),
TALI education now covered all the school
through twelfth grade.

years, from preschool

A third stage in the development of the TALI schools bepgan in 1987,
m.._a continues until today, with the establishment of a special founda-
tion for the purpose of supporting, cncouraging, and promoting
TALI education within the Isracli schiool system. This step was moli-
vated by the realization that certain clements in the Ministry of
Education were largely indifferent, if not at times outright hostite to
Tuture TALI schools, It was clear that the whole enterprise would
never progress if independent funding were not procured in order 1o
deepen the education in existing schools and help parents create new
onies. A number of foundations abroad were approached, and a posi-
tive response from the Bronfman Foundation as well as from the
Jewish Agency enabled us to move forward. These monies were
used to establish the TALI Education Fund (TEF). It was quickly
realized that for such an educitional foundation to be maximally
effective it ought to be affiliated with a recognized academic insti-
tution, Thus, the TEF was brought under the agis of the Seminary of
Judaic Studies, an acadenic-educationat institution affiliated with the
Jewish Theological Seminary of America and the Masorti Movenient.
The TEF was to work closely with the Ministry of Education as well

-
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as with parental groups and school principals in order 10 maximize

the impact and effectivencss of TALI education.

The work of the TEF over the last seven years has indeed been
impressive. Under the able direction of Etii Saruk, and currently of
Joseph Ben-Rahamim, the number of schools with TALL tracks
¢ country has increased to thirty, serving over 9,500

hroughout th
ryat Shinona in the north 1O Beer

pupils in some 260 classes from Ki
Sheva in the south, with concentrations in the Jerusalem and Tel

Aviv arcas. The TEF provides these schools with various educational

materials, including, weekly Portion of the Week study shect for
Loth elementary and junior high school pupils and their familics. A
syllabus for grades one 10 nine has just been completed aftes several
years of work by an unnaa_s._o-&zow:o:& ream headed by Avigdor
Shinan, professor of Midrash and liturgy at the Iebrew Universily

and the Seminary of Sudaic Studies. In this curriculum, all Jewish

subjects to be aught (Bible, Midrash, Talmud, Jewish customs and
lifestyles, etc.) are closely coordinated for each grade fevel, as is @
in the development of skills and the

rational and fogical progression

1evel of knowledge from year 1o year. Earlier efforts had been made
in curricular development under the direstion of Professor David
Zisenwine of Tel Aviv University, but never as nc_:_,:n:n:m.:_.n in
scape as this andertaking. Moreover, together with the Ministry of
Fducation, the TEF provides extensive teacher training via pedagogic
SUpervisors who work with the teachers, and by an extensive pro-
m:::om in-sérvice teacher {raining on local, regional, and national

levels.
Morcover, the TEF gives considerable attention to other dimen-
sions of the TALI schools. Through \he Seminary of Judaic Studies
,gw;._u«.b.ﬂ_o?m%o_z__m in informal Jewish

It conduc
education, which has proven 10 pe of invaluable assistance 1o the
{ deal of effort has been expended 10

schools. Moreover, 2 gred
developing programs relating to the Sabbath, holiday celehrations,

and other Jewish subjects for teachers, students, and parents atike.
Since the 1992 clections and the change of leadership in the

Winistry of Education, the work of the TEF has been expanded
cantly. A more opes and supportive environment has, been
and others for

Minister, Professor Amnon Rubenstein,
niliatives. Many former Mingsiey

about the tiberal,

signifi
created by the
implementing various educational i

retotale weh hadh SCTOUS idcotogical reservations
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ideas, as well as ways in which they can be related to today. Indeed,
implicit in all of TALI education should be values which we hope
will be retained and internalized Ly the pupils. Such values include:
commitment to and identification with Jewish history and tradition (in
whatever form that commitment might take), a recognition of the
importance of pluralistnin Jewish tradition and Isracli socicty, tole-
rance toward others who differ in their idcas and behavior, the
recognition of the dynamic character of Jewish history and tradition,
as well as an awareness of their constant and enduring elements.
Moreover, recognition that contacts with the outside world are not
only the result of persecution and discrimination, but no less due to
fructifying and stimulating expericnces which cnrich every aspect of
Jewish life, is an important lesson often absent or distorted in many
circles within Istacli socicty,

"Fhe values embraced in TALI education have an important Zionist

component as well, and they, too, find expression inethe school
context, The importance of a national home and culture, of the
opportunities and responsibilitics of political sovercignty, as well as
the recognition of similar aspirations among other peoples, are critical
values for every young person growing up in lsrael today to imbue.

An In _awxna. ve Approach

A final component of the TALI educational approach is the totality
and compreliensiveness of the educational expericnce it strives 1o
attain. In addition to the desired integration in the particular arcas

outlined above (i.e., the cognitive wxd affective dimensions), we
might mention the following:

a. Cohesion and coordination between the formal and informal
components of the school’s program. A great deal of craphasis is
placed on training an informed staff in the integration of Jewish
condent into informal educational activities, bath inthe classroom
and in informal settings {c.g., ficld trips, scninars, etc.).

b TALI education strives to integrate the Jewish and sceular cur-
ricula, The study of Jewish texts should not be an insular expe-
ricice. Issues raised in o' Jewish studics context shoutd be
addressed in other lrameworks as well Thus, a theme discussed
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in a Bible class might also find expression in music, the arls,
English, and civics classes. Similarly, the values hightighted in a
gengral context (e.g., ecology, social and civic responsibility)
can be carried over 1o studies as well. .
A dichotomy between what is conveyed at home and what is
ught at school will surcly weaken the cffectiveness of any
cducational approach, The altempt o involve the parents as much
as possible in what is being learned in school, and to create
opportunities for pupils and parents o learn and experience to-
gether in family programning throughout the year is an impor-
tant component in the "TALI approachh.

4. TALI schools are encouraged to function not only as educational
institutions serving their pupils, but also as a center in the life of
the surrounding community and neighborhood. Activities are
organized not only to reach out to the community {€.g., various
service projects undertaken by pupils), but also to invite the’
community into the school to partake of recreational and cultural

programs.

Toward the Future

What are some of the major issues facing TALI schools as we
approach the third decade of their existence? In addressing this
question, there is, of course, no end to the challenges at hand and lo
the resultant wish list that one might produce for the future of TALI
schools. Clearly, those involved in TALL education would want lo
sce more schogls adopt the TALI program. If, by the end of this
decade, there would be several fsundred TAL! schools, it would

indced consttHE A sigmificant-aghievement. Morcover, there is 2
recognized need to expand the amount of hours devoted 10 TALI's
unigue curriculum. As of now, each TALI schoot is atlotted two
hours per week by the Ministry of Rducation for enriched Jewish
education; in some schools parents often pay for additional hours of
extracurrivular studies. However, were we to focuson a number of
select issucs of crucial importance 1o the future success of the TALI

schools, we would suggest the following:
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Teacher Training

,____ﬁ_"o”,_m .”_” “wo MM_MM.__MQ_ __:E 2 wcw._c the success of TALI education is
e dualiy o s & achers, both in terms of p.__a: knowledge and their
dicactic m_::o.n n_w_w.n.ﬁ”mm:wo wmm_ow_:_z_m_ammd for promoting the
> . “ : . > + was made many years ago to
w_mﬁ”“w,m.__.___“nmﬂ.ﬁ““””\n_v. _z_:: veleran teachers in cach school ._w the
Jewish sublst ma mom —_mc that their _.96_ of ._Scs_namn and commit-
eanplets has b g m_unza_. .._.>rm ma:ﬁ:_cz. ‘Thus, a great deal of
mpha given to this training, both on an individual basis
groups ranging from teachers in a given scliool, a defined
m”.\“%q%__zoa m«ou,.cq nationwide, Morcover, the Mn_zmzmqw of Judaic
._ou&“Mwm me om_.mww__m_-nn a special course for the training of master-
rom TALI schools who would then take the lead in pro-

Eom:mmEQ&:SE?«;SE.. . .
woting 2:_2_:9_.,_nx_uo:nzca_: :._c__. :a:-

Curriculum Development

W“.MMHMM- fm““azmuwomw ”M.wo__o”_m possible, the success of TALI cducation
o, Sach ncicz_“ﬂ_.n ) En__.no:nn_w:_m__wog curriculum for cach
B Stvon aade bt =”=mp not only integrate the various subjects
in iy iven Brde ust present a carefully crafted developmiental
o O e year lo year. As noted, a syllabus for such an
) ariculum .__mm recently been completed; we now [ace the
m.ﬁ__g_.__nz_,mn of preparing teachers’ manuals as well as workbooks for
“%_:M:. M_._Sc__ _n<a.H m:.a w__c._nmr m.sc__ a task will require a number
._?Wﬂ_.ﬁ ._._ .n__v_zh _.__.Uc_.-. its oc_z_,_c:c: TALI schools will have at their
Ecm:_._ ! ssential ingredient for a successful nativnal educationad

Parental Involvement

Once ag _. [ i HY Uc S T w
—_._ ._“_mm—v. —_u“__z“ _._::.: —GM CECSS Q—. I'ALI Oh_:nn:mcz mm not C___w hat

ccC ;m.ﬁ cam in sC ._Cow. but how muc ] el
sli :Q:-N C_v u.rmm ﬂnH:C o cy ge 0 5 r tha .
sia alion —r i tat hotne i

16, It is clear that mo

u ) . i w 4! MH.
ﬂ ..m_uﬂ:—m 5.———0 mﬂ. ndd —TO:. children to TALI schools are interested in the
ype of education that is —uﬁz._mw Cn.nh.ﬂn_. ] we st C:TI:ZNC on this
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interest in order to involve the pareats in ever-more extensive educi-
donal programs. ‘They, too, must feel part of TALI education so that
they may more fully identify. with things Jewish (customs, texts,
holidays) and might, as a result, even seek 1o incorporate some form
of Jewish expression in their own family context,

The TALI Schoul as an Educational Unit

The overall quality of education in each school must become mare
central to our concems. TALI education is not only a matter of what
is leamned in the various classes, or what is experienced in a religious
contexi, or in family education, or in informal education programs.
The question has to e asked — how is each school to be viewed as
an entire unit and how is the sum (otal of all its activities brought
together and intcgrated in order to make it a unique and effective
educational institution? In this sense, ihe success of the TALE schools
is not merely the sum total of its various activities, but rather it is the
degree to which an attractive, challenging, and educational ambience
is creaied among teachers, ?__:_m. and parents. Such a positive
environment is crucial for effectively training the next generation of
Jewish citizens in Israeli society. . .
TALI schools were created to answer & need, a need for the study of
Judaisin and the experiencing of Jewish practices in a framework that
is positive though not coercive, supportive yel not dogmatic, and
where there is a tolerant and pluralistic pmbiance for various Jewish
expressions. The polarization of Israeli society must be eschewed.
Commitment need not be associated with isolationism, xenophohii or
fanaticism, nor modemity with a universalistic posture which takes 2
dim view of anything that smacks of Judaism and particularism.
Tlow to bridge that gap is no less crucial to the survivat of our Jewish
socicly
component is dispensable if we are (0 thrive as 8 madern Jewish
state, as a national and cultural center of the Jewish people the world
over, and as a full-fledged member of modern western democratic
sacictics. .
This, then, is TALD's challenge. All of those involved with TALI
e convineed i these sehiools have the potential to provide an

s sTiTe-of-ie-artcurricata in-math and science. Neither
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approach that can make a sigoificant contribution to Israchi education.
The question is only whether we can find the means and support 1o

offerthis alternative at the pace and extent required. Years ago I par-

ticipated in an educational seminar on modern Jewish values at an
army base. After a day of sessions on Jewish history, tradition, and
culture, one young soldier stood up, brandished his gun, and
shouted in an agonized voice: “Why is it that only now you are
teaching me how to use this gun and for twelve years no one has
taught me whyT” E

TALI education is now beginning to provide an answer.

My thanks io Ray Arzt, Baibara Levin, and David Ziscnwine who read the
manuscript and made a number of helpful comments.
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